








Assessment Practice




9. In English, I am able to assess student progress in response to instruction and supplemental intervention in...

Definitely No Neutral

1 2 3 4

Oral language

Reading

Writing

Data-Based Decision Making
10. I am able to identify English learners who need supplemental instruction (e.g. Tier 2 and 3) in...

Definitely No Neutral

1 2 3 4

Oral language

Reading

Writing

11. I am able to use assessment data to plan instruction for English learners in...

Definitely No Neutral
1 2 3 4
Native language
English
12. I am able to...
Definitely No Neutral
1 2 3 4

identify ways that
standardized tests may be
biased against English
learners
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Definitely Yes
5

Definitely Yes
5

Definitely Yes
5

Definitely Yes
5

Does
not apply

Does
not apply

Does
not apply

Does
not apply



13. In the native language, I am able to use culturally responsive instructional practices in teaching...

Definitely No Neutral Definitely Yes Does

1 2 3 & 5 not apply

Orallanguage

Reading

Writing

14, In the native language, I am able to differentiate instruction for English learners in...

Definitely No Neutral Definitely Yes Does

1 s 3 4 5 not apply

Oral language

Reading

Writing

15. In the native language, I am able to provide culturally and linguistically appropriate supplemental intervention (e.g. Tier 2 and 3) in...

Definitely No Neutral Definitely Yes Does
not apply

1 2 3 4 5
Oral language

Reading

Writing
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16. In English, I am able to use culturally responsive instructional practices in teaching...

Definitely No Neutral Definitely Yes

1 2 3 4 5

Oral language

Reading

Writing

17. In English, I am able to differentiate instruction for English learners in...

Definitely No Neutral Definitely Yes
1 2 3 4 5

Oral language

Reading

Writing

18. In English, I am able to provide culturally and linguistically appropriate supplemental intervention (e.g. Tier 2 and 3) in...

Definitely No Neutral Definitely Yes

1 2 3 4 5

Orallanguage

Reading

Writing

A

Does
not apply

Does
not apply

Does
not apply



19. I am able to...

use my student’s cultural
backgrounds to help make
learning meaningful

use my student's prior
knowledge to help them make
sense of new information

create a learning environment
that reflects the diverse
background of English
learners

20. I am able to...

identify English learners who
should be referred to special
education

implement individualized
education plans for English
learners with disabilities

21. [ am able to distinguish linguistic and cultural differences from...

learning disabilities among
English learners

speech and language
impairments among English
learners

Definitely No

1

Definitely No

1

Definitely No

1

Neutral

Neutral
3

Neutral
3

Definitely Yes
5

Definitely Yes
5

Definitely Yes
5

Does
not apply

Does
not apply

Does
not apply
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22. [ am able to provide instruction in...

Definitely No
1
the native language to English
learners with disabilities
23. I am able to provide instruction in...
Definitely No
1
English to English learners
with disabilities
24. I am able to...
Definitely No

1

identify ways that the school
culture (i.e., values, norms,
practices) is different from that
of the English Learners in my
classroom

obtain information about
my students’ home life

establish positive
relationships with parents/
families of English Learners

communicate effectively with
parents/families of English
learners

effectively communicate to
parents about their child'd
progress in acquiring native
language and English oral
language and literacy skills

participate effectively on
problem solving meetings for
English learners (e.g., child
study teams, IEP meetings)
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Neutral
3

Neutral
3

Neutral
3

Definitely Yes
5

Definitely Yes
5

Definitely Yes
5

Does
not apply

Does
not apply

Does
not apply



25) What do you feel are your greatest strengths in working with English learners?

26) What are your greatest areas of support needed in working with English learners?

27) What do you feel are your greatest strengths in working with English learners
with disabilities?

28) What are your greatest areas of support needed in working with English learners
with disabilities?
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Professional Development

29. From your perspective, we would like to know what is the best way to deliver professional development for your learning.
Please rate your level of interest in the following:

Notatall Somewhat Very
Interested Interested Interested Interested

Online virtual learning modules
After-school meeting

Taking a sub day

Providing in-classroom observations

Video recording, self observation, and
self reflection

In classroom coaching

Coteaching

30) Comments (optional)




APPENDIX 3:

Project LEE
PD Video Self-Reflection Survey

Background

1) Which best describes your role at this school?

" General education (English)

" General education (Spanish)

I Special education or related service provider
" ESL education

" Intervention teacher

* Administrator

" Other - Write In:

2) Which grades do you work with at this school?

" Kindergarten
" First grade

I Second grade
" Third grade
" Fourth grade
" Fifth grade
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3. Please consider your experience from the video self-reflection. Tell us how easy or difficult it was to implement the

following steps in the process:

Very
Difficult

Selecting a target EL student
Choosing an instructional time
Selecting teaching goal
Selecting a student goal

Using the observation rubric to
evaluate PLUSS features

Using the observation rubric to
record student responses (quantity and
quality)

Using your evaluation rubric for
self reflection

4. How well do you understand the PLUSS components

Not at all

Pre-teaching critical vocabulary and
priming background knowledge

Language modeling and opportunities
for practice

Using visuals and graphic organizers

Systematic and explicit instruction

Strategic use of native language

Difficult

Somewhat

Easy

Well

Very
Easy

Very well



5) What was your greatest learning from this experience?

6) What was your biggest challenge?

7) What suggestions do you have for improving the video self-reflection process?

THANK YOU!




APPENDIX 4:

Project LEE
PD Feedback Survey

Background

1) Which best describes your role at this school?

" General education (English)

" General education (Spanish)

I Special education or related service provider
" ESL education

" Intervention teacher

" Administrator

" Other - Write In:

2) Which grades do you work with at this school?

" Kindergarten
" First grade

I Second grade
" Third grade
" Fourth grade
" Fifth grade




3. Please rate the quality and relevance of last Friday's (2/14/2020) professional learning on supporting language through precision

partnering dacross content.
Strongly Strongly
Disagree  Disagree Agree Agree
The sessions met the stated objectives

The learning activities were helpful

The material was presented in an engaging manner

The information strengthened my understanding
of teaching language-focused repeated reading

4) Please indicate the effectiveness of this professional development

Very effective
Effective
Somewhat effective

Ineffective

5) What is the likelihood that you will implement the information presented in your
classroom?

Not likely at all
Somewhat likely
Very likely

Does not apply

6) What ideas from this PD session have you identified that you will implement at your school

and/or in your classroom?
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7) What could be done to improve this PD session if delivered to future groups of administra-
tors and/or educators?

8) Overall, how useful was the session?

Not useful at all
Somewhat useful

Very useful

9) What would you like to be the focus of the next professional development opportunity?

10) I would be interested in additional opportunities for supporting language through
precision partnering across content.

Yes
Maybe
No



APPENDIX 5:

Project LEE
PD PowerPoint Presentations

IDEAs
" Work

Video Self-Reflection Part 1

Project LEE

Video Self-reflection

1. Watching "Game Film”

2. Dip your toe in the water
or dive in head first - this
is a personalized
experience!

Product of Project LEE projectiee com: Video Self-Reflection Process
Sanford, Swindle, & Brown (2018)

<op=cod

This project is supported by the U.S. Department of Education, Office of Special Education
Programs (Award Number H326M16008). Opinicns expressed herein are those of the
authors and do not h ition of the U.S. Dep; i

FROJECT (8

Video Self-reflection Agenda: Day 1

Meeting 1
1. learn process 1. Purpose
2. set personal goals 2. Process
) 3. Practice
3. video yourself 4. Planning

4. watch, self reflect
Meeting 2
5. come together and debrief & discuss

= [ =

-
F
L
Between ﬁT’I
:

FROIECH {5

; ; The Power of Coaching
v"len self Reﬂectlun . (percent of staff; Education Resources Inc, 2005)
n Training Steps |Knowledge | Skill On-the-job
Benefits: Mastery Mastery  |Mastery
1. Purpose: Opportunity to u Theory andfor | 20-30% 10% 2-5%
a. Setpersonal goals I Information

b. Improve your teaching practice Plus 30-50% 10-30% 5-10%
c. Improve student language interactions and reading Demonstration

outcomes 9 Plus Practice | 50-70% | 40-70% | 10-15%

and Feedback

Plus 920% 90% 80-90%
Coaching

< _E8d




PROIEGTIEE % on™ 5 A 2 o 5 . T e i e FROJELT LEE

Video Self-Reflection: Process 1. Plan: Before Recording gy

1. Identify EL student(s) who need additional language support. n
2. Select 1-2 target students (either small group or whole group) m

who you will observe to examine the impact of your teaching.
(When videotaping, you will position the video camera to capture I

target student(s) responses as well as your teaching.
4. Analyze g (s) resp v g.) B

when you would like to increase
the use of students’ academic language during literacy
instruction (e.g. vocabulary, reading comprehension, writing)

4. Identify one teaching goal and one student goal

PROJECI IEE o™ g~ b e . PROELT 15

PLUSS Framework for Evidence-based Instruction for ELLs

Reading Activity bs the Brain

If students are low in reading fluency, they
may need support with

a.  Accuracy and fluency
b, Language proficiency

supports /W
- and suppcrts

Reading
Reading
X Accuracy & Comprehension
Fluency

Scuce: Sarford. A, Sreen LK. & Turan & (2000 Ao supports
N e ST e supports \w—/

NS == =Sl S0 S === =l =

Pre-teach critical vocabulary & prime background knowledge

Language modeling and opportunities for practice

Use visuals and graphic organizers

wc and explicit instruction

Strategic use of native language & teaching for transfer

Language
proficiency

PROJEC) [EE _ i e e A A i i M o e o PROJEET L6

y : 1. Plan: Before Recordin
1. Plan: Before Recording o ’ g 1
'-n Identify one teaching goal n
Identify one teaching goal and one student goal Examples:
i _ : i eaching Goal: i
A. Teaching Goal: Focus on teaching behaviors and the M ") Iesching Geal: { wil wm‘e s mo.dmhe -0 ‘m . . E
e e sentence frames from flip charts in order to assist students in
type of support you are aiming to provide in the lesson. l cemparing and contrasting the main characters with the Unit 16 I
They might include one or more of the PLUSS features (like pre-teaching story

vocabulary, giving students a strategy for flagging unknown words, using n H

sentence sirips to prompt the use of a sentence frame.) 2) Teaching Goal: | will give students a process for identifying

unknown words (words they can't pronounce or words don't

know the meaning) and provide fast mapping instruction in

(what content). response in order to support student vocabulary learning with
difficult words from the Read Naturally passage.

IS == =Sl S IS i == =l ST

B. 1will (teaching action) in order to (for
what purpose) with
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PROIECT IEE

PROJECT ke

Give it a try! E
Write a sample teaching goal i

I will (teaching action) in order to l
__ (for what purpose) with___ (what
content). B

Students, write your respanse!

I == el

ROJEC] IEE

1. Plan: Before Recording

Identify one student goal
Target EL students will____ (language goal) in

order to learn (content goal).

Examples:
1. Student Goal: Target EL students will use at least one
complete sentence in order to compare and contrast the
characters in partner sharing.

2. Student Goal: EL students will flag unknown words (highlight
or raise index finger) and ask for clarification in order to
decode and understand the meaning of the passage
(monitoring and clarifying).

s o [ T <

1. Plan: Before Recording

Identify one teaching goal and one student goal

A. Student Goal: Focuses on the behavior you hope to

see from students as a result of your teaching (think both
content and language; e.g. complete sentences, use of academic
vocabulary).

B. TargetEL studentswill___ (language goal) in

order to learn

(content goal).

PROJECY tEE

1. Plan: Before Recording

Identify one student goal

= Target EL students will (language goal) in
order to learn (content goal).
Examples:

Student Goal: Target EL students will use accurate
pronunciation and appropriate phrasing in order to
learn math unit vocabulary.

B _E88

ISl l=l=l=hSl=l S0 S === b=l =

PROIEC [EE

PROJECT e

Give it a try!
Write a sample student goal

Target EL students will ____ (language
goal)inordertolearn ______ (content goal).

1. Plan: Before Recording

YOU DO:
Consider a plausible response to each question

(this can change fater, but will give us practice and a starting point for today).

4.

Be prepared to share your instructional focus and

]
2
3

. Identify EL student(s)
| i,
ructional time (what is the focus)
Identify one teaching goal and one student goal

teaching and student goal

SNl =l =I= =l S0
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PROIECT IEE

PROEDT BE S

2. Record: Video Clips i

1. Record one to two 10-15 minute video clips n
of your instruction (plan to take two in case
first video isn't usable). l

2. Focus video on target students and you as B
the teacher so that the target EL students

are visible in your video and you can analyze
the impact of your instruction for those
students.

Recording Options

Your phone on a stand or Swivel

An ipad on a stand or Swivel

Check out a Swivel camera

Have another teacher come film you with a device.
a. e.qg. lit or EL specialist, a PBIS TOSA, etc.

b. get sub time to release to film someone else n

Lo

i

Have someone cover for your teammate so they can film you.
What other ways could you record?

o

Reminder: You are the only one that will ever see the film
unless you choose to share it.

=l ==l =Sl S =l =l ===l =

ROJEC] IEE

ISll=l ===l S =
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3. Note

1. You will watch your video at least twice: n

a. once from the teaching perspective and -
b. once from the learners’ perspectives HE

PROIEC [EE

3. Note: PLUSS Features |

1. Review entire protocol n

2. Write your teaching goal on page 1 and write u
your student goal on page 2

3. View video focusing on your instruction and
the students, not on irrelevant details (e.g.,
how you look, your clothing) and remember
watching yourself for the first time can be
stressfull

PROEET B e

3. Note: Teaching Perspective
PI.USS Features

= Partiand State

PRAMELT LIE TEACHER VIDED SELF ORSERVATION & REFLECTION PROTOCOL
Testhes S Otmersaten; PLUSS Fratares

Lama Mk TW, gt

s
T bl ahuy & ek g T 1
ek

nt | D i iy serl
Vested | 1 B !5".._ et i
T | st s b s g by L3 I
Py by |

o s traams

T | U g sl
rotic

S mma:it_vwg-isuml T | :
e

son © it ik o

T e .-
| i i e

E

i

il
[

PROIECT LEE
3. Note: PLUSS Features

You Do:
Review page 1 of your protocol - identify
concepts/wording that are:

1. Unknown
2. Are familiar but about which you have a question

= o [

Sl === =l S0l



PROIEGTIEE % on™ 5 A 2 o 5 . T e i e FROJELT LEE

3. Note: PLUSS Features 8 3. Note: Learners’ Perspective
Language Use

a. Highlight which components you see present from your % e, Porilind Stat %

1. Complete the first section, PLUSS Features, of the protocol.

instruction from the PLUSS features (note: you would expect to

Shudine basrvason: Dppactaniios i Luigisgs U

see some but not all of the components present in any given . s
lesson) l [ = P T P ——
——
b. Make notes about how you addressed the components, or B r%é:* ks
where you could have addressed the components better |

each component was addressed: -
0 =notin place,

l = partially in place,
= fully in place)

|
c. At the conclusion give yourself an overall rating for whether ’
T
|
It

s o A TR < i

RO I 2ame T S R S R O 12

3. Note: Language Use “1 3. Note: Opportunities to Respond

1. Review your student goal.

2. View video for the second time focusing on the mu
students’ use of language. l 1. One way to define academic engagement

3. Complete the second section, Opportunities for 2. Opportunities for students to provide a

language use, of the protocol H response to teacher questioning and prompts.
’ A 3. Continued on the next slide...

Opportunities to respond (or OTRs):

a. Circle the content of instruction in far left column
b. Note time of instruction

NS == =Sl S0 S === =l =

PROJEC) [EE _ i e e A A i i M o e o PROJEET L6

3. Note: Language Use _
3. OTRs include: - 3- Nnte- I-ang“age “se

a. choral responses, reading aloud as a group, whisper n You do: watch the video example
reading as a group, writing, thumbs up or down, M Partner A:
flagging a word a. Highlight components of PLUSS
e i b. Make notes about how you addressed the components,
Tally opportunities to respond (OTRs): l
Yy opp i e P ( ) c. Give an gverall rating
il. paired n
iii. - individual Partner B: Tally opportunities to respond (OTRs):
a. Tally how many times academic vocabulary was used a. Tally how many times academic vocabulary was used
by you and the students by feacher and the students
b. Write examples of student responses b. Write examples of student responses

= o [ <

IS == =Sl S IS i == =l ST
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PROJECH [EE

4. Analyze

1. Reflect on your goals for the video.
a. Note to what extent you addressed your
teaching goal
b. Note to what extent the learners met their

4. Analyze

3. Identify at least 3 strengths of your
instruction (glows)

student goal
2. Review your quantitative data and your B: Plan future instruction based on what
notes you . _
a. Focus on evidence about instruction. learned from your video analysis.

-

E

9
4. Identify 1 -2 areas for growth (grows)

L |

b. Connect instruction with principles of

=l ==t el S == el

RO I 2ame e e A e G O 12

Your turn | Tell us what you need

Take some time to plan your lesson and Resources:
instructional supports for students that aligns l + Kim Parson - tech. support, instructional planning, etc.
with your teaching and student goal.

« Mentor teacher/SAT team - tech. support,
H instructional planning, devices, coverage coordination

= Laura Resnick - tech support, instructional planning,
models

Iresnick.youcanbook.me

NS == =Sl S0 S === =l =

PROJEC) [EE _ i e e A A i i M o e o PROJEET L6

Julie Esparza Brown, EdD
Portland State University
jebrown@pdx.edu

Thank You!

Amanda Sanford, PhD
Portland State University

IDEAs asanford@pdx.edu

hat Work
ISl=l ===l S S === b=l =

= o [ <

87



FROMECY [EE

FROECH IEE

Today’s Agenda
IDEAs
that Work

Video Self-Reflection Part 2

Project LEE Partnership

1. Review purpose & process

2. Debrief
= Global thoughts
m  Specific reflection

-
L
1
3. Next steps H

Feg—S

Product of Project LEE prajectles.com: Video Self-Reflection Process
Sanford, Swindle, & Brown (2018)

This project is supported by the U.S. Department of Education, Office of Special Education
Programs (Award Number H326M16008). Opinions expressed herain are those of the
authors and do not necessarily represent the position of the U.S. Department of Education

(=0 B T B D= (R = ] B T T T B =TT

PROIECT [EE

Video Self-reflection Video Self-reflection: Process

Review:
1. Purpose: Opportunity to

m Set personal goals E

m  Work and collaborate with others
= Improve your teaching practice
m Improve student language interactions

4. Analyze 2. Record
and reading outcomes

3. Note

Share with a partner... ] Share with group...

What features of instruction supported your _
English learners and how did you know? ﬂ

- I

T s

2
3. Teaching goal
4. Student goal

g
_I_E

E

——

IS ===l S D]l = = = Sl
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PROJEC IEE

How many overall opportunities did your students With a partner: Analyze your learning

have to respond and what was the quality of the

responses? 1 .
. Reflect on your goals for the video.

a. Note to what extent you addressed your teaching goal

b. Note to what extent the learners met their student goal

Tally opportunities to respond (OTRs):
i. group
ii. paired .
iii.  individual

s Tally how many times academic vocabulary was used by
you and the students

s~ [ < B
- [ ~

e Write examples of student responses

SN ==l =S =l S Sl = =S = S

- o - PROIEE (EE

How do you know? ) . Analyze & share with a partner

2. What did you observe in terms of EL student
behavior that showed you they had met their
goal/understood the content and language in
your lesson?

3. Identify at least 3 strengths of your
instruction (glows).

= [ ] <
- [ ~

DS Ml = =S el ST WSl = =P el SR

FROJECS 1EE

4. Analyze & share with a partner Next steps

PROJEE [EE

4. |dentify 1 -2 areas for growth (grows)

5. Plan future instruction based on what you
learned from your video analysis.

What do you see as next steps for your own
learning?

g o 1A =

IR o [ <

= = =Bl B 1

Students, write your responsel g i
.

ISl =l =l =t=l =l =]
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IDEAs

S Work
Language Focused Repeated
Reading

Project LEE

Product of Project LFF projectles com: Wideo Self-Reflection Process
sanford, Swindle, & Brown (2018)

o [ E

This project (s supported by the U.S. Department of Education, Office of Special Education
Pragrams (Award Number H326M16008). Opinions expressed herein are thase of the
authors and do not necessarily represent the position of the U.S. Department of Education

= el = = =l I

FROIECT LEE

Presented hy:

Amanda Sanford
Portland State University

Julie Esparza Brown
Portland State University

Jesabel Centeno
Metzger Reading Specialist

= [ ME [

=B FEES B (P B=(1T

PROJECT (EE

Agenda

PLUSS Framework

2. Supporting reading achievement through
language development

=k

3. Language Development

4. Language Focused Repeated Reading
Process Overview

5. Practice & Feedback

W= Wl = = =l I

o [ E -

FROJECH LEE

Think and Write

1. What do you already
know/do to support your
students’ language or reading
development?

2. What do you want to
know/hope to learn from
today’s presentation?

One (practice/ support/ One (practice/ support/
strategy) | already (know/use) strategy) | would like ta learn
is i mare aboutis ____

because
It helps my students becdause

L= el = = el T

g [ =

Logistics

Meet from [insert date/ time]

e We will honor you by starting and ending
on time.
= Break [insert break timel]

= [ M- 1

R el = = el TN

FROIECH LEE

Establishing partners and roles

Identify who is a 1-4
We will partner as odds and evens

We will be working in table group teams and
in partnerships today!

= (B TE [ = P B
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FROIECT 1EE

ion Word Gap

Languags Experience

58 miben Pratasaine
Prp—
20 mman eening-cins

20 o +

10

[Z e Te—————

a

Figann 1 Faiimsend e

s e in g g oupe i by
4 s g e Ay s

et el A Wi b

PLUSS Framework for Evidence-based Instruction for ELLs
L e

Pre-teach critical vocabulary & prime background knowledge
Lang;uage modeling and opportunities for practice

_uu visuals and graphic organizers

&asmmatlc and explicit instruction

Strategic use of native language & teaching for transfer

s B, A W, L, & i A, (. o s it it = b e s s 4 LI il A
e T =

Bl Ml = =S el S DSl = = =l =0

Continuum of Vocabulary Teaching
for Unknown Words

EVR Quick pre-teach Fast map
Big Lightar . )
Dogs Touch Teach guickly with

“show & go”

—

Fast mapped words:
words identified by
students as unknown
words and domain
specific vecabulary

A deep dive into high utility words
meant for student mastery.
- Keep posted (BDs)
- Review often
- Used across content
areas

D= el = = el I

A quick pre-teach
designed to build
background and basic
understanding of the
passage

o [ E -

In Depth Check for Understanding - Fast Map
Odd partner: Define fast map and describe its critical feature.
“Fast mapping is ?

“When you fast mapa wordyou ______.

Even Partner: Describe ways to fast map and tell what it is not.

o <

"

“One way to fast map a word is to

“Fast mapping is not or because it is done

quickly.”

==l

Fast Map

Defining - Fast Map
Definition: To quickly give meaning to a word

Critical feature: Comprehensible (i.e. student friendly); takes five
seconds or less

Process: Uses visuals, familiar language, a student-friendly
definition, or gestures; can use L1 cognates or a quick L1 definition
(show and go)

Example: mprehensible in
understandable for your learner

means to make something

Non-example: It is not explicit or deep vocabulary instruction.

e -k

ligiti AT -

el TR

lementa lerr

=Nl

n.org/vi

0dd Partner:
= Time your partner
= Tell them how long it took
e Tell whether the definition felt sufficient to give you
understanding of the term.
Even Partner:
e Provide a fast map (quick definition, visual show & go,
prompt) of fast map in 5 seconds or less

. =idd

= el = = el SIE S el 2 =B el N



PROJECY LEe

Supportmg Language Development

Raadineg Activity n the Brain
If students are low in reading fluency, they T
may need support with L _J

a.  Accuracy and fluency

b. Language proficiency & . E
supports =" Isan }}.m_'mn—r?'\ BI

Reading
Accuracy &

Fluency

— Reading \
- Compmhzns ion

Language

and supports
wroncioney | X

= el = = =l I

FROIECH LEE

Language Development

PROJECE [EE

ish Learners Under ESSA

Students whose difficulties in speaking, reading, writing,

or understanding the English language may be sufficient to
he indivi 1:

Engl

= (i) the ability to meet the challenging State academic l
standards;

= (ii}) the ability to successfully achieve in classrooms where ﬂ
the language of instruction is English; or

— {iii) the opportunity to participate fully in society. (ESEA
Section 8101(20))

D=l ==t =l = W

First Fast Map Challenge

Turn to your neighbor, using only familiar oral language.

Odd Partner: In 5 seconds or less, fast map the word
“repeated” to Partner 1 (no gestures or pictures).

Even Partner: In 5 seconds or less, fast map the word
“rescue” to Partner 2 (no gestures or pictures).

=1 L [ R (P 3=

FROECT IEE

Is this your classroom reality?

I.qlﬂﬂ\ll.:.il\ll.li-

PROIEC] [EE

Based on

Home Language Opportunity

f— B

”

Ability,
aceuracy and
fluency in a
language

Language Child

Language Child | Chooses o
Learns First | Speak in the

Situation

= [ s F

=i = =B el TN
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Language:

FIVE stages of
language proficiency

The Big Picture

1 Hands-on instruction
o T Emergent reacers E I- P A 21
Emergent writers
Predictable books

BICS = Basic
Interpersonal
Communication Skills

CALP = Cognitive
Academic Language

Proficiency (Cummins,

2000)

1

Emerging

A student does not yet have
the ability to produce
grade-level academic
content in the English
language. This means that
they obtain a profile score
of Levels 1and 2 in
listening, speaking, reading
and writing.

ISl ===t =l =] b

ELPA 21 Proficiency Descriptors g Second Language Acquisition

2

Table 1. The Language Proficiency Continuum.

B
I Bl Everyday ocmwu‘r:\tsllm il A 4 =
c A nestes speeeh S s Al s?uden‘ts with a‘ primary language other than Er!gllsh who
S peech Emergance Ma:ﬁmmmm" qualify for EL services based on a language proficiency
Contextualized, concrete assessment are required to participate annually in

il _mmy gt English/Spanish language proficiency testing.

g Two to fhree years1o sttain =
Fmnced ke \ e In Oregon the assessment is the ELPA 21.
7 Academic language . . . .
Expositary, formal language * Once students have met the criteria for exit from EL services,
Decontextualized, abstract . a
Required for literacy they are monitored for two years to ensure that language barriers
Absence of features normally prese i -
n conversational discourse do not result in academic challenges.

=% Three to ten (or more) to attain

rero0
y.
<<
1
€

v P

= =l === =l Sl

PROIECY e

TROECT [EE

Levels
3 4 5

progressing through language school, the focus shifts from
stages varies greatly.

n « The time that students spend in  * As children progress through n

. . T social language proficiency to
Progressing Proficient m develoomant of acadamic
A student is approaching A student can produce + Developing social language language proficiency (eailey, 2007;
the ability to produce grade-level acadernic I depends on many factors (1;&;11‘ ;Eh‘ 2006; Krashen, 1982; Schieppegrell,
grade-level academic content in English. This including: J
content in English with means the student S
support. This meansthey  scores either Level 4 or 5 " E::“”:E'W of the language to
obtain a score above a on each of the four z An'gloun; .
Level 2 on one or more of  domains. English,
ke oUr copriiisbutdoes + And temperament such as shyness e
not yet meet the or an outgoing personality. iliI—M—---"-'-_ S —

requirement to be
Proficient in all four,

Language Knowledge/Profile

-> Remember, EL students’

language reservoir is the sum Reservoir [
of L1 and L2! A =

= Many U.S. born students
(second generation) may have
heard both English and their
native language from birth.

sessens
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PROIECE 1EE

FROIECT 1EE

Your Turn to be Spanish Language Learner:

%2= A Math Lesson

Poll: Do you speak Spanish?

Poll
Do you understand what "neto” is?

O =
PARTIALLY

@NO

PROJECE [EE

o [ e

Jd-EEd

What a Beginner English Speaker Might Understand

Good morning, clase. Today vamos a estudiar algo
nuevo in math class. Es dificil, asi que voy a necesitar
la atencidon de todos. Open your book to page ciento
setenta y dos. En la top de la page esta la palabra
“neto”. La leccién de today es sobre la neto. Como
dice en la definicién en su book, en math, neto es un
modelo de two dimensiones. El neto de un cilindro se
muestra en su book. ;jTodos ven el rectangle y two
circles? Esa es el neto del cilindro.

PROJEC] IEE

What an Intermediate English Speaker Might Understand

Good marning, class. Today we are going to study algo
nuevo in math class. It's difficult, asi que going to need
everyone's atencion. Open your book to page one
hundred setenta y dos. En la top of the page esta la
palabra “neto". Today’s lesson es sobre la neto. Como
dice en la definicidn en su book, in math, neto es un
modelo de two dimensiones. El neto de un cylinder se
muestra en su book. ;Todos ven el rectangle and two
circles? Esa es el neto del cylinder.

[ <

D= Wl = = el IO S el 2 = i el

Poll
Do you understand what “neto” is?

€D ves

PROJECH LFE

o <

FROJECT LEE

What an Advanced English Speaker Might Understand

Good morning, class. Today we are going to study
something nuevo in math class. It's difficult, so I'm
going to need everyone’'s atencién . Open your book to
page one hundred seventy-two. At the top of the page
is the word “neto.” Today's lesson is sobre neto. Como
dice en la definition in your book, in math, neto is a
model of two-dimensiones . El neto of a cylinder se
muestra in your textbook. Does everyone see the
rectangle and two circles? Esa es el neto del cylinder.

. =idd

= el = = el ST S el 2 =D el
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Poll But what if we used visuals and videos?

— —————
1 Spanish = Neto
English = Net http://www.virtualne
rd.com/geometry/s

urface-area-volume-
solid/introduction/d

efinition-net

Do you understand what “neto” is?

o o [ 8 =]

172

NO | _
==l ] ST L= el

PROIECH LB ™

Poll

Do you understand what “neto” is?

5|

A The limits of

| my language

| I_me_?ionffhe
imits of my

s world

Ludwig Wittgensten

POICHIEE S

POEAIEE

Second Fast Map Challenge

Overview of Language Focused

Turn to your neighbor, using only pictures from Repeamd Readlng
your phone: e T~ —
E _ "‘"’:::"_‘""_‘:“__‘ﬂ:\\

Partner 1: In 5 seconds or less, fast map the word
“sloth” to Partner 2 (pictures only).

Partner 2: In 5 seconds or less, fast map the word
“safari “ to Partner 1 (pictures only).

THETE
i
|
|
{
i

i

e [ o =] o

v d 3

DSl H=l= = el S Dol = =S =l S0

95

|t e | 3 T2 e s bt s
L] |



FROIECH [EE

FROIECT LEE

Language Focused Repeated Reading Language Focused Repeated Reading

) For whom? -
Purpose: : :

n 1. Students who are low (often strategic range) in fluency, but read u

1. Improve reading fluency (rate, accuracy, prosody) - with-aufficiant:accuracy -
through language supported repeated reading practice. _u 2. Students who may be struggling with fluency due to lack of _u

. . . vocabulary knowledge/lower reading comprehension =
2. Recognizing language and comprehension contribute to . l
reading fluency, and are an essential part of supporting a. Students who are accurate, but demonstrating poor
ELs in fluent reading B comprehension on “cold reads” task in curriculum. B
b.  In Spanish you can have students who are accurate in
S IR, SRR - 2 decoding (especially due to transparency of the orthography),
l N but don't adequately understand the text they read.
i ot If can i read and answer il i if

DS ==t el S0 WS el =] (=0 =l 0

FROIEC LEE

Video: Language Focused
Repeated Reading Process

B,  Preteachvocabularyand make predition: Observe the repeated reading process:

Cold Read: Students read and graph performance. - . 1. 0Odd partners: What supported comprehension of the

Language Focused Repeated Reading

A. Select passage and vocabulary,

5 5 ) passage?

1. Identify & highlight unknown words 2. Even partners: What supported building fluency and

accuracy in the passage?

b

2. Echo read for expression
3. Both partners: What active engagement strategies were
used to increase student participation?

3. Punctuation

After Reading: Hot read, comprehension check

= el = = el IO S el 2 =B el 0

o e R ———— PROIECT 1EE

Before Reading: Before Reading:

FRUIC) EE

. Select high utility vocabulary words:
Select an appropriate passage
Pre-read the passage — identify 3-5 unknown words (words

Select a passage that students can read at a cold read with students can’t read or don't know the meaning).

90-95% accuracy (instructional level):

- Attend to both what students can decode AND
- ~ 1. High leverage
- What students understand in terms of the word meaning
Important to understanding the passage
- If the topic is unfamiliar, the decoding and vocabulary

level should be easier Tier 2 (applies across content areas)

B W

May or may not choose to teach tier 3 vocabulary*

*| i P . o s

I Prioritize but don’t limit to:

<l —ud

- If the topic is more familiar you can teach more difficult
decoding and vocabulary.

=l Wl = = el I W Rl = =B el TR
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PROIELS LEE |

Activity: Before Reading:

Preview your story Pre-Teach vocabulary explicitly and quickly

1. Teacher reads word; students chorally read g

Are there vocabulary pre-selected?

2. Student friendly definition (with visual or TPR)
- If yes: Do you think the vocabulary are the most 3. Example & cognate/native language definition if

appropriate or would you select different words? appropriate

- If no: What words would you select to pre-teach? n Video 1. Observe and note:

Prepare to share: Partner 1: Process
Your passage title and vocabulary to be pre-taught Partner 2: Active engagement strategies

=== ll== =l =

PROIECT |EE

FROJECY LEE

EVR vs. Quick Pre-teach . Activity:
i Partner #1: Pre-teach your passages’ vocabulary

Team members: Observe and give one piece of
positive feedback about pre-teaching vocabulary
to support the use of the sentence frame.

e How did the teacher support efficient pre-teaching
of vocabulary?

Explicit Vocabulary Routine Quick Pre-teach of Vocabulary n
- Purpose: teach words in - Purpose: increase B

depth to passage comprehension
= Increase word knowledge
L Use in speaking, writing L Can cover any unknown

words

+ Reserved for high-utility
words - Is meant to be quick and e How was active engagement used?

efficient - just enough for

understanding

= [ M [

- Comprehensive with
explicit steps and review

Nl = = el I WS el = = el 0

PROJECY [EE

e FROJECT [EE

Before Reading:

Video: Prediction

Make a Prediction
1. Read the title of the passage chorally
2. Make a prediction

i
a. Use sentence frame (written and verbally) ..

Evens: Observe active engagement strategies
(and how language use is supported)

i. "I predict that we will read about..”
ii. "I predict that we will learn about..."
b. Meticulously model
i. Teacher says
ii. Students say
iii. Students write
iv. Students read

= el = = Ll I B

0Odds: Observe steps of process

~du_cidd

R el = = el TN
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PROECH LEE

FROIEC [£E

Activity:
-Preview your story.

-Select and write a sentence frame to
support students making a prediction.

-Write two sample predictions for your
students.

-Be prepared to share your story title,
sentence frame, and prediction with group.

e~ |~ I <

Activity:

Partner #2: Teach your group to make a
prediction using your sentence frame and the
steps of meticulous modeling:

Team members: observe and give one piece
of positive feedback about the use of
meticulous modeling to support the use of
the sentence frame

Jd_EE8

Il Bl ==l S DS il = =Wl S

;

1st Read: Cold Read
1. Students whisper read for —
1 min timing.

2. Students record their
words per minute score
and graph it in blue on
their fluency graph.

a. Label graph with date

i

Third Fast Map Challenge
Turn to your neighbor, using only gestures.

0Odds: In 5 seconds or less, fast map the word
“pifiata” to Partner 2 (gestures only).

“swimming” to Partner 1 (gestures only).

P |
|
Evens: In 5 seconds or less, fast map the word HI

ISl ==l S0 DSl = =il =i

Video: Cold Read

PROIECT LEE

Observe steps of cold read:
-What steps do you note?
-What is the purpose of the cold read?

PRUJEGT [EE

Preteach Process for Identifying
Unknown Words:

1. Explicitly teach students to identify words that

they cannot pronounce (decode) or don't know
the meaning.

a. Explain
b. Model
Prepare students for guided practice step

“ - (next)

s [~ T 5

Jd_EE8
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e o e B PROIECT L6
2nd Read: Highlight Unknown
Words

1. Students whisper read the text and
highlight the words they

FROMEEY 16

Video: Identifying unknown words

Observe: How did students read the
passage this time?

What benefit does that procedure have for

, the student? teacher?
a. Can'tread

b. Don't know the meaning

What kinds of words were students asked
to highlight?

What benefit does this have for student
learning?

ISl =l = =Pl S DS == =l S0

Jd_EE8

1 s s e s i FROJEC (6
3rd Read: Echo Read for
Expression and Phrasing;

Students flag unknown words

FROIECT 16

Video: echo reading and flagging
unknown words

Observe: How were students asked to
1. Teacher reads by phrase or sentence using identify unknown words?
appropriate prosody.

How will this strategy support reading

[ < H

2. Students flag unknown words as we read them.

S0 EE8

a. If meaning of the word is unknown: teacher fast across content areas?
maps for meaning .

b.  If word is difficult to decode, teacher reads the What added benefits does this process
word, fast maps for meaning if needed, students have?
repeat the word

INSl=l= =S =l S DS =l = =S =l S

PROECT (6

]

. Comma Patse

Activity: 4th Read: Punctuation @ — -
with a Partner N

Partner #3: Teach your group to highlight
unknown words and prompt them to do their
second reading using whisper reading.

|mark lup
1 Exclamation | Voioe s loud
mark andexcited |

1. Students turn to their partner and decide who is
Team members: Observe and give one piece going first.

of positive feedback about their teaching.

bl
o~

a. Students partner read the text, switching turns
at each period or ending punctuation mark.

b. If students finish, the opposite partner begins
reading the first sentence and they partner
read the text again.

ISl =Sl S DS Ll = =S =l Sl
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PROJEC] LEE

Activity:

Partner #4: Teach your group to read the

passage attending to punctuation

Team members: Observe and give one piece of

Pre-teach the punctuation

Partner reading procedure

o Alternating at each ending

punctuation

positive feedback about their teaching.

Video: Hot Read

Observe: What were steps of hot read?

What value does this process have for the

students? The teacher?

FROJECE LEE

n ’—ﬂi
o

=0
-
=

5th Read: Hot Read for Rate

1. Students whisper read for 1 min timing

2. Students record their words per minute score
and graph it in red on their fluency graph
above their blue bar

3. Celebrate growth

PROJECT [EE

Comprehension Check \/

Because comprehension is always the purpose of n
reading, it is critical to close a repeated reading task with &
a check for understanding. ﬂu

Students could do one of the following to demonstrate
comprehension of the passage:

1.  Write a summary (optional: use paragraph shrinking; retell)

2. Apply comprehension skill or strategy of the week (with a 9

sentence frame)

3.  Answer comprehension questions

DSl = =S el S WS el = =0 el S0

PROJECT [EE

Bl = =P =l =

IRATRUANETRVATENST SIETRU0NIICIONTE:

1st Reader reads. Coach says:

1. Name the who or what.

2. Tell the most important l'hlﬂq about
the who or what.

3. Say the main idea in 10 words or less.

2nd Reader reads. Coach says:

1. Name the who or what.

2. Tell the most important thing about
the who or what,

3. Say the main idea In 10 words or less.

1 point”

_for each )
step
—

1 point &

. for each

slep

= [ < B

Paragraph Shrinking:

hitp://www.readingrockets.org/strategies/paragraph_shrinking _

Tell the who or what: This passage was mainly g
about dune buggies.

Tell the most important things about the who or
what: A dune buggy is a car that rides on sand B
dunes.

=B R [ R =] (B =
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FROJECH LEE PROJECT IEE EISS™

Say the main idea in 10 words or less

1st Try: “This passage was mainly about dune n
buggies, cars that can drive on sand dunes, and =~ & Tell the main character, the main problem they
what they do and how to care for them.” had and what happened first, next, and last.

SHRINK IT!

For narrative text, use retell

“This story was about

g The main problem ____hadwas .

"This passage is about dune buggies and how
they operate.” or

First, Next, Finally.

= [ M

“Dune buggies drive on sand and need special
care”

==l ==l S0 B B = === =T

FROJECY LEE

Activity:
Review your passage:
® Are there comprehension checks already built in?

Ready response for retell

Expository retell:

e Do they work for your students?
e Do they require additional language scaffolds (e.g. l
defining any words? teaching a strategy? using a
sentence frame? teaching the "chop chop strategy” B
to turn the question into the start of an answer?) 9

« What comprehension application activity do you
plan to use?

Nl = = el I WS el = = el 0

FROJECT [EE

PROJECY [EE

Fourth Fast Map Challenge
Turn to your neighbor, using all resources
including visuals, familiar language, gestures.

Partner 1: In 5 seconds or less, fast map the
word “fireworks” to Partner 2.

Partner 2: In 5 seconds or less, fast map the
word “island” to Partner 1.

Closing: Appreciation and
Application

session was

One practice | will apply in my teaching is

b
a
iL |
n. One aspect | appreciated about today's

~da

B Wl = = el ST B el = =5 i el TN
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Julie Esparza Brown, EdD
Portland State University
lebrown(@pdx.edu

Thank You!

Amanda Sanford, PhD
Portland State University

IDEAs
" Work
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